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History of delivery of Early Childhood Credential Courses at UW-P 

From June 12, 2000, forward the Office of Continuing Education, UW-Platteville, has been involved in a 

partnership with The Registry and T.E.A.C.H. around the issues of the training of licensed child care 

practitioners in the State of Wisconsin.  In every instance, (we currently offer 4 credentials) the credential 

itself belongs to The Registry.  The curriculum has been developed by The Registry, this process involves 

primarily child care practitioners in the state, and then approval by UW-Platteville School of Education 

faculty.  Student funding (scholarships covering approximately 80% of the costs) has been provided by 

T.E.A.C.H.  UW-Platteville has been responsible for marketing, finding and approving instructors (in 

consultation with The Registry), and then offering the credentials for either academic credit or on a non-

credit basis. 

 

Administrators Credential 

UW-Platteville started offering the Administrators Credential in 2001.  This credential consists of 6, 3-

credit courses.  To date, we have served approximately 156 individual students who have generated some 

795 enrollments. 
 

Infant / Toddler Credential 

UW-Platteville started offering the Infant / Toddler credential in 2007.  This credential consists of 4, 3-

credit courses.  To date, we have served approximately 28 students who have generated 114 enrollments. 
 

Inclusion Credential 

UW-Platteville is the only provider offering this statewide credential.  We started offering the credential 

in 2008.  This credential consists of 4, 3-credit courses.  To date, we have served approximately 20 

students who have generated 55 enrollments. 
 

Pre School Credential 

UW-Platteville is the only comprehensive university offering this credential for academic credit.  The 

curriculum for this credential forms the basis for the Associates Degree in Child Care offered by WTCS 

(Wisconsin Technical College System.)  We started offering this credential in 2009.  This credential 

consists of 6, 3-credit courses.  To date we have served approximately 14 students who have generated 39 

enrollments. 

 

In summary, from 2001 – 2010 (this is a running total, data from April 16, 2010, we have served 218 

students who have generated 1003 enrollments.  With the implementation of web conferencing, 

enrollments have shown a steady growth.  We feel this is due to the convenience, low barriers to entry, 

and customer service afforded by a web conferencing approach. 

 

 



Rationale for change/innovation in delivery style 

In 2001 we began offering the credentials in a hybrid fashion using Blackboard and traditional face-to-

face instruction.  A program desiring statewide reach but located where Platteville is (far southwest corner 

of the state) cannot utilize traditional face-to-face instruction and survive.  We transitioned from 

Blackboard to Desire2Learn (the state provider contract changed) and from traditional face-to-face 

instruction to a system called BadgerNet.  BadgerNet is fiber-optic based interactive television.  We were 

limited to Saturday classes in four locations, either high schools or technical colleges, around the State of 

Wisconsin.  Students still had to travel and give up their weekends.  We participated in BadgerNet over its 

productive life cycle (the infrastructure started to degrade and host schools started to demand very steep 

reimbursements) but it became apparent in 2008 that the system was in decline and that it was time to find 

a new technology.  In conjunction with Bob Streff and the Distance Learning Center staff, we rapidly 

transitioned (fall of 2008 to spring of 2009) to web conferencing software to provide the programs face-

to-face instructional component.  As long as students have high speed internet and an inexpensive 

webcam, classes are now delivered directly into their homes at times that are convenient to all concerned.  

 

Benefits and challenges of web-conferencing from the technician's perspective  

There are many different web conferencing services available. The Distance Learning Center of UW-

Platteville (DLC) tested several and found that WebEx (a Cisco technology product) suited our needs. 

The main reason the DLC chose WebEx was that it generally works well with companies that have tight 

firewall restrictions.  In this particular instance, that is not an issue, as most, if not all of the clients are 

conferencing from their home computers.  One thing that should be mentioned about WebEx; it is 

designed for business, not explicitly for education. There are other web conferencing services designed 

more towards education. However, we did not find them suitable for our or our customers’ needs. 

 

When we started the child care project, we tested the VOIP and video features to ensure they worked 

properly and at an acceptable level for instruction.  When we went down to dial up connections, we 

experienced too much latency in receiving video, although audio only was acceptable.  At that point, we 

determined that the students would be required to use a broadband connection (Either DSL or Cable).  

 

The next step was Faculty training. The first set of instructors was trained as a group with individual 

training afterwards as required.  

 

We also decided on an orientation meeting for the students.  During the first itineration with students, we 

had a tech person monitor the orientation and provide tech support via phone to assist students getting 

their VOIP and video working.  This was to ensure everyone’s headset and webcam was working 

properly.  We found many issues arose we did not plan for and we learned many things about web 

conferencing.   As in any course, students came in with different levels of experience.  In this case, their 

abilities with technology were just as varied.  After we worked with the first couple of groups of students, 

we learned the following about setting up the headsets and webcams: 

 

WebEx does not recognize wireless headsets (BluTooth) as microphones. 

Home wireless connections are prone to dropping connections.  (Some variability here.) 

Some webcams will work intermittently. (the usual solution is to unplug and plug them back in) 

Headset microphones stay ―hot‖ and can lead to background noise. 

We also tried recording the meeting. It was determined that when you get up to around 12- attendees, 

recording to the network can have a very negative effect on the quality of the audio. We believe that is 

caused by bandwidth usage. 

 

One of the features we like about web conferencing is the ability to record sessions.  The bandwidth 

workaround is to record the session to the host’s desk top and then upload it to Desire2Learn at a later 

date.  Students can then download the session for review as they deem necessary. 



We have also changed student orientation in that instead of trying to work with everyone on the first night 

of class we schedule appointments at a mutually convenient time and provide that training.  It takes on 

average between 10 – 20 minutes to provide this service.   

 

Benefits and challenges of web-conferencing from the University's perspective  

The benefits of web-conferencing as part of an instructional package are its flexibility, convenience of 

scheduling and use, along with providing students with a sense of belonging to a group as they work 

through the course material to earn their credentials.  Yet another advantage is that web-conferencing is 

dramatically cheaper when compared with BadgerNet or programs which rely on traditional face-to-face 

instruction.  The amount of staff time required to schedule classes has shrunk dramatically because not 

only do we not have to contact high schools and technical colleges around the state searching for 

locations that are easily accessible to students but we also avoid using the University purchasing and 

payment system for 20 or more meeting sites.  The downsides of web-conferencing, as we are currently 

using the technology,  is the initial orientation of students to the system.  There are other irritations, the 

way licenses are issued and the corporate billing procedures, but to focus on these is to forget the 

nightmare we went through in coordinating a home and 3 satellite sites in BadgerNet.  For example, who 

would have thought that finding a janitor to unlock a door on a Saturday morning would have taken the 

amount of time and money it did? 

 

Web-conferencing from the instructor's perspective  

Web conferencing is a ―happy medium‖ for students and instructors who have become accustomed to the 

―face-to-face‖ teaching and learning experiences of distance education.  It combines the advantage of 

real-time audio and visual with the technological capability of internet access.  Students can see and hear 

each other and the instructor and they can also see all the information and content shared during the 

session as well as annotate and present their own documents.  Web conferencing offers all the standard 

classroom supports and more.   

 

One advantage is being able to coach students on how to use their computer at the same time we teach the 

content of the credential courses.  This is particularly helpful for non-traditional students with little to no 

computer technology experience.  The student can be in the comfort of their home or office and do not 

have to transfer learning on a computer at a distance education site to the computer they use most often 

and will work from when completing course requirements.   

 

An example is the ability to simultaneously view the D2L on-line course website with the student 

working from their own computer.  This is particularly helpful at the beginning of a course when 

previewing the syllabus, assignments, and course materials.  It allows the instructor to address questions 

and concerns in a timely fashion.  Students also have the ability to print or save documents presented in a 

web conferencing session automatically to their own computer files.   

 

A challenge of web conferencing is overcoming the student’s hesitancy to participate. This is not much 

different from other face-to-face formats. However, it is more difficult to interpret non-verbal cues and 

body language when you can only see what is shown on the student’s webcam. A gesture can easily be 

misunderstood. For example, when a student looks away from the camera, are they bored, distracted, or 

simply looking down at their keyboard?  

 

We found it helpful to explain web conferencing ―etiquette‖ with the students. (See handouts)  Attending 

class in the comfort of their home can be a challenge as well as an advantage. Students need to learn to 

manage distractions such as children, pets, or telephones. Also, students may be sitting at a desk, on the 

couch, on a bed, or lying on the floor. If they get too comfortable they can become less attentive.  Still, 

the greatest advantage is being able to broadcast class sessions from any location, but especially from a 

home office.  Travel time and weather constraints are never a problem.  



Web-conferencing from the student's perspective  

From Student Evaluation, March 22, 2010 

 

I loved taking this course!  I cannot believe that the semester is already over.  My biggest problem was 

feeling insecure with the technology aspect, since this was my first online course.  Linda was wonderful 

at making me feel at ease and comfortable with any technical issues, as well as the entire course. 

 

I agree with Linda, that at first the aspect of not being together in person made me feel like something 

was missing.  I am a people person, and I feed off the energy in the room around me. Being on line you 

miss that energy, or so I thought. During the second online session I adjusted to the webcam, and I 

enjoyed the remaining sessions.  I just needed to readjust my thinking; this is a different way of doing 

things so why compare it to a classroom.  Just enjoy the experience, and I did. 

 

I liked the fact that the entire semester curriculum was laid out right from the start.  The information was 

there, and although more information on each subject was given throughout the semester you could still 

work ahead. I like to work when I am able to, as you never know what may happen tomorrow, i.e., work 

crisis, health issues, etc. 

 

Linda was wonderful to work with.  She quickly answered emails, and telephone calls.  She went out of 

her way to help! These rapid responses made the long distance class seem not so long distance after all. 

 

One of the problems that I encountered when I was looking for a school that offered the Credentials 

course was that even though they were online courses, you were still required to attend class on site.  For 

those of us that are owners, teachers, administrators, and directors, getting away to attend class is not an 

option. I am so thankful that I received the information on Platteville’s online program. 

 

I have always enjoyed going to school, and Platteville has been a wonderful experience, I enjoyed every 

aspect of it.      

 

April 7, 2010 Email 

Hi Rick...This is Name Withheld...First of all I hope all is well and I wanted to say Thank you so much 

for this opportunity...I didn’t realize I could learn so much.....and be so excited about school at my 

age.....and all of the teachers have been wonderful....I cant remember school being so much fun.....Which 

brings me to the next point...I just spoke with Kaye Ketterer (T.E.A.C.H. counselor) a few minutes ago 

and I let her know that all is well....I finished the 4th course and I aced it.....She stated to me that she has 

already done the billing for the 5th class and will also do the direct billing for the 6th class...I let her know 

that I want to enroll in the Associates Degree program...and she thought that it was a magnificent 

idea....and she said that I could probably go right into it after the 6th course....Just one problem...I don’t 

know who to talk to about enrolling...Will you be so kind to help me.....Thank you so much Rick....  

 

Potential for future innovation 

There are all kinds of wrinkles that can be added to this approach.  By using Skype instructors are able to 

have office hours with students from across the state and well as spend ―face‖ time with students who are 

having problems.  Skype can be and is used by instructors both within and across the various credentials 

to meet and problem solve.  As someone figures out a new thing that is possible on the conference 

platform it can be shared this way, or by calling an ―instant‖ meeting.  I am also fairly sure we are not 

using the conferencing software to its full potential and that it, like everything else, is always being 

upgraded and made more powerful. 

 

As I look at our product and delivery system, the portion most in need of upgrading is our basic 

Desire2Learn websites.  They have an ―old‖ look and need the introduction streaming audio and visual 



content.  This concerns me because as our child care students become younger they will start demanding 

that our site look like the other sites they frequent.  We also need to explore how the social technologies, 

especially Facebook, can be utilized. 

 

As far as other uses within Continuing Education for conferencing software, have I told you about the 

across the state parent training we have initiated using this technology?  No??  Well, that is probably 

another session. 
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Early Learning Listening Tour—Standards and Assessment 

May 11, 2010 

Diane Trister Dodge 

 

 

Introduction 

 

Good afternoon. I am Diane Trister Dodge, president of Teaching Strategies, Inc., a company I founded in 1988 with 

the mission of providing the most effective early childhood education resources. My work in early childhood 

education began in the mid-1960s as a preschool and kindergarten teacher, and then as an education coordinator for 

Head Start. My entire professional career has focused on developing comprehensive, research-based curriculum and 

assessment resources to support early childhood teachers. Our curriculum, The Creative Curriculum
®

, is widely used 

in Head Start, child care, pre-k programs, and all branches of the military. I address the topic of standards and 

assessment from this perspective. 

 

Standards 

  

Standards are not new to early childhood educators. My colleagues and I have been involved in developing early 

learning standards for Washington, D.C. and the Army, and we have reviewed and aligned our curriculum and 

assessment systems with the early learning standards of every state as well as with the Head Start Outcomes 

Framework. 

 

The current initiative lead by the National Governor’s Association and Council of Chief State School Officers to 

develop Common Core Standards for K–12 is an important step in ensuring that all children, no matter where they 

live, have access to high-quality education guided by challenging but achievable standards. We appreciate the work 

that has been done thus far to develop common standards, but we think more work is necessary to ensure that the 

standards for young children take into account the unique developmental needs of children under age 8. 

 

Developing universal standards for all children in our nation is a challenging task for a number of 

reasons:  

 If defined too broadly, standards give teachers little guidance about what to do.  

 If standards are too narrow, they lead to a curriculum filled with isolated facts that make it ―a 

mile wide and an inch deep.‖  

 When the standards are too specific, teachers tend to focus on minute skills and miss the big 

ideas and major concepts. This discourages children from developing a passion for engaging 

topics and interests. The research on engaged learners is very clear: Children who are 

engaged in their learning tend to be more successful academically. 

 By failing to include standards for social–emotional development and approaches to learning, 

we run the risk of focusing only on academics and not the foundational skills that are 

essential to children’s success in school and life. 
 

 

It is unfortunate that early childhood educators had very little involvement in developing the Common Core 

Standards. If knowledge about the unique way young children learn is not taken into consideration adequately, 

Common Core Standards could have a negative impact on early learning. We will see less time for play-based 

learning, more of a focus on isolated academic skills, and less of an emphasis on the physical and social–emotional 

skills essential to children’s success. Additionally, if Common Core Standards are developed for children birth 

through 5, we must ensure that they are vertically aligned with the K–12 standards and that they address the ―whole 
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child.‖  

 

As developers of high-quality early childhood curriculum and assessment systems, we welcome 

appropriate and clear standards to guide our work. However, if standards are to be used well, teachers need 

to understand why the standards are important; the research behind them; and how to take cultural, linguistic, and 

special needs into account.  

 

Assessment 
 

Standards define teaching and learning in terms of what and when; curriculum explains how; and ongoing, 

classroom-based assessment is the critical piece that connects standards and curriculum. Assessment should not be 

conducted only several times a year to see how much children have learned. Ongoing assessment should take place 

every day as teachers purposefully observe children in order to find out what each child knows and can do. 

 

There are many purposes for ongoing assessment: 

 To observe and document children’s development and learning over time 

 To support, guide, and inform program planning and instruction 

 To identify children who might benefit from special help or further evaluation  

 To report to and communicate with family members and others 
 

There are also secondary purposes: 

 To collect and gather child outcome information as part of a larger accountability system 

 To provide reports to administrators who guide program planning and professional 

development 
 

For assessment to make a difference, teachers must appreciate its value, understand how to do it, and see how it 

links to their curricula. They must know how to use what they learn about each child to plan instruction and support 

children’s development and learning. This is where teachers struggle most. 

 
At Teaching Strategies, we listened carefully to what teachers and administrators told us and used this information 

to build and refine an assessment system that better supports good teaching. 

 

 For example, early childhood educators know that development is a continuous 

progression, so we designed a system to assess children from birth through kindergarten. 

It is a powerful way to teach child development, include all children, and show the 

connection between preschool and kindergarten. 

 Teachers do not want to spend all of their time documenting what children are doing; 

they want to spend more time interacting with children. We therefore created a system 

that enables teachers to record ―on-the-spot‖ observations of certain physical, literacy, 

and mathematics objectives. 

 Teachers cannot always observe certain skills during the normal course of a day’s 

activities, especially some literacy and mathematics skills. As a result, they either do not 

assess these skills, or they make decisions without any evidence. We have designed 

small-group classroom activities that take place during the natural course of the day. 

These activities enable teachers to focus their observations and gain greater insight about 

each child’s literacy and mathematics skills. They help teachers gain confidence in their 

assessment of each child and encourage them to teach more intentionally. 



 Teachers and administrators want to know that they are focusing on what matters most, 

so we developed an assessment system that measures the knowledge, skills, and 

behaviors that are most predictive of school success. 

 One of the criticisms of ongoing, observation-based assessment is that teachers do not 

mark children’s progress reliably. For this reason, we build interrater reliability into our 

training. This is important, especially when data is used to identify children who need 

further assessment or used for accountability purposes and program planning. 

 

Conclusion 

 
Standards and assessment play critical roles in helping teachers focus on the important skills and knowledge that 

matter most, learn what each child knows and can do, and plan instruction that builds on each child’s strengths and 

provides the support each child needs to progress. We must be vigilant in ensuring that the standards are 

comprehensive, appropriate, and achievable, and that teachers’ curriculum resources address the standards in an 

engaging, integrated, and developmentally appropriate way. This can only happen if teachers have—and know how 

to use—ongoing, observation-based assessment to plan instruction. 

 

Thank you for taking the time to tour the country and hold these Listening and Learning sessions. I know both of 

you are experts on these topics, and I’m sure I have only confirmed what each of you knows and fights for each day. 

Our field and the children and families we serve are all benefiting from the leadership you are providing. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 



 
 



 
 



 
 



 



 



 



 
 



 



 



 



 



 



 



 

 



 



 



 



 



 



 



 



 



 



 



 



 
 
 
 

 



 



 



 



 



Early Learning Standards and Assessments 

Comments from the City of Chicago’s Department of Family & Support Services 

 

The City of Chicago’s Department of Family and Support Services, provider of Head Start and Child Care programs 

to over 20,000 young children, believes that Early Learning Standards should span developmental domains and 

assessments should be used as roadmaps in helping children reach developmental goals.  These standards should not 

be too prescriptive and our assessments must strike a balance between being quantifiable and being sensitive to the 

uniqueness of each child’s experience.   

 

We endorse the movement for universal learning standards that are domain-based and developmentally appropriate 

as adopted by the National Association for the Education of Young Children and the National Association of early 

Childhood Specialist in State Departments of Education.  We embrace the four principles of effective early learning 

standards that 1) emphasize significant, developmentally appropriate content and outcomes; 2) are developed and 

reviewed through informed, inclusive processes; 3) are implemented and assessed in ways that support all young 

children’s development; and 4) require a foundation of support for early childhood programs, professionals and 

families. 

 

Assessments are a powerful tool.  When used properly, they help teachers and providers understand where a child is 

developmentally and individualize lesson plans to meet his or her unique needs.  When used indiscreetly, they can 

result in teachers and administrators pigeon-holing children, and, in worse case scenarios, teaching to the test. 

 

Our goal as the caregivers of young children should be to cultivate the conditions we know lead to the development 

of critical thinking skills.  The City of Chicago believes that we must ensure that assessments do not become a 

barrier to the development of these skills or that assessments become the goal in and of themselves. 

 

That said, we believe that comprehensive assessments thoughtfully used may be one of the most valuable tools we 

have for understanding a child’s story—where he is coming from and what she needs to thrive.  And for 

understanding how we as caregivers can help each child reach his or her potential.  Assessments should be 

comprehensive, strength-based, culturally relevant and sensitive.  Their real value is to tell us about the 

developmental trajectory of an individual child, not about how he or she compares with peers.   

 

Again:  comprehensive, ongoing and multiple.  We need to be careful that in the search for a quick fix, we do not 

look to only one tool to give us that whole story.  Each tool gives us only a snap-shot of a particular part of a 

particular child.  Only through the use of multiple assessment tools used across modalities, that assess cognitive, 

social-emotional, health, and physical development, tempered by observational insight, can we begin to get a three-

dimensional understanding of a child.   

 

And that understanding must take into account the family.  Young children are inseparable from and enmeshed 

within their families.  In assessments as in all aspects of our work—evaluating, planning, service delivery -- the 

family must be part of the process.  And families and children are enmeshed in culture.   

 

Every early educator believes that all children deserve equitable, quality early care and education.  To accomplish 

this, the tools used to determine learning and developmental needs must be fair and inclusive. 

 

We know that culture affects what we value and what we respond to; it affects how we interact with others, how we 

take direction, and how we give direction.   It affects what and how we learn.  We must always be careful that in our 

desire to help children meet early learning standards, in our desire to see children succeed in the classroom and 

beyond, that we do not eliminate the inclusion of cultural differences.   

 

We all know the oft told story about what happened during the norming of the Denver:  when asked the question – If 

your mother is to woman then your father is a . . . and the child’s response was an SOB.  This story usually gets a 

laugh and stimulates a round of discussions among professionals about culturally relevant practices.  We know that 

young children are a treasure trove of opportunity and their every action and reaction points us in the direction of 

limitless possibilities and potential.  

 

Snow and Van Hemel make the case in the book Early Childhood Assessment:  Why, What, and How:  ―Since the 



first assessment tools were developed, there has been long-standing concern that test scores may not necessarily 

reflect differences in ability or developmental milestones among children and the populations they represent, but 

rather demonstrate problems in the construction, design, administration, and interpretation of the assessment tests 

that lead them to be unfair and untrustworthy.‖ We must ensure that the construction and design of the assessments 

we use are indeed fair and trustworthy. 

 

It should always be remembered that our job, whether we are working with 6 months old babies, seven year olds, or 

high school students, is to help children learn how to learn.  We are best able to do that when we understand a 

child’s strengths and cultivate those strengths.     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 


